ANNEX VI
INTERIM NARRATIVE REPORT

e This report must be completed and signed by the Contact person

e The information provided below must correspond to the financial information that appears in the financial
report.

* Please complete the report using a typewriter or computer (you can find this form at the following
address <Specify>).

»  Please expand the paragraphs as necessary.

»  Please refer to the Special Conditions of your grant contract and send one copy of the report to each
address mentioned

»  The Contracting Authority will reject any incomplete or badly completed reports.

»  The answer to all questions must cover the reporting period as specified in point 1.6

1. Description

1.1 Name of beneficiary of grant contract:
CARE Austria

1.2 Name and title of the Contact person :
Ms. Sarah Pillhofer, Program Officer

1.3 Name of partners in the Action:
- ISAE (Higher Institute of Agriculture and livestock)
- REASON (Rwanda Environment Services Organization Network)
- NCDC (National Curriculum Development Centre)

1.4 Title of the Action:
FARMERS Of the FUTURE Initiative (FOFI) Project

1.5 Contract number:
ONG-PVD/2004/094-659-182

1.6. Start date and end date of the reporting period:
Start date of the reporting period: 01 January 2008
End date of the reporting period: 31 December 2008

1.7. Target country(ies) or region(s):
Rwanda

1.8. Final beneficiaries &/or target groups® (if different) (including numbers of women and men):

13,500 poor rural HH (67,500 beneficiaries) from 9 selected Districts of Southern, Western, and Eastern provinces

Direct beneficiaries: 9,500 school households (47,000 beneficiaries)

[19,000 pupils (2 pupils per school HH, 5 people per HH); 10% female headed households; 27 pilot schools (app.
700 pupils per school, 16 teachers per school)]

Indirect beneficiaries: 4000 neighbouring HH in all target districts.

1.9. Country (ies) in which the activities take place (if different from 1.7):
Rwanda

“Target groups” are the groups/entities who will be directly positively affected by the project at the Project
Purpose level, and “final beneficiaries” are those who will benefit from the project in the long term at the level
of the society or sector at large.
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2. Assessment of implementation of Action activities

2.1. Activities and results
This section focuses on achievements on activities as was planned
01. Participatory primary school curriculum integrating NRM and RED

Key partners and stakeholders were invited to three separate meetings with a purpose of reviewing and redesigning
the new curriculum that integrates NRM & RED. The 1% one was held on 20™ March and attended by 23
representatives from Ministry of Education, Ministry of Agriculture and Animal Resources, Ministry of Natural
Resources, Specialized institutions: (Higher Institute of Agriculture and Animal Husbandry (ISAE),
Representatives of local partner NGOs involved in project activities (REASON and ARECO-Rwanda nziza,
District Education Directors from the nine project partner districts. The second meeting took place on 28" March
2008, attended by 41 participants comprising Headteachers, District Education Directors, and FOFI Project Staff.
The third one was held on 8" August 2008 and involved 30 participants. Recommendations, comments and
observations from these two meetings were used to enrich the curriculum under review. The outcome of these
meetings was the 2™ draft of the curriculum that was refined and sent to schools ready for testing. The Headteachers
were reminded to play their role of following up the testing phase and regularly report on the progress of this
activity.

02. Primary school curriculum and pedagogy tested and enhanced to promote awareness and build
knowledge and skills in NRM& RED

In March 2008 a meeting was organised between the project staff and specialized institutions to brainstorm and
develop simple and easy-to-use NRM & RED learning materials. They are also easy to interpret by pupils and their
parents and neighbouring communities around schools. The consensus arrived at was to use wall charts and
illustrations depicting Agriculture and Animal Husbandry, NRM, RED, Environment and Nutritional Education.
Together with specialised institutions the project developed NRM &RED teachers’ modules/guides that aimed at
facilitating the teaching and testing of the new curriculum. Learning materials were developed in different topics as
follows: Forestry, Biodiversity, Land use, Agriculture, Animal husbandry, Nutrition education and co-operatives.
These cover the components in the new curriculum that is under testing at the 27 project schools.

Enough copies of teachers’ guides were distributed to FOFI teachers to help them follow the training effectively.
Based on recommendations made by NCDC in their monitoring report, the project made a contribution in kind to
top up PTAs’ efforts towards construction of kitchen structures at 22 schools that lacked the structures for
nutritional education. This was after agreeing with PTAs to have a shared cost for putting up the structures. The
PTAs shared cost was in kind by providing labour to raise the walls while the project provided the roofing materials.

03. New draft of Curriculum and Pedagogy tested and enhanced

The school teachers were trained on how to prepare their schemes of work and lesson plans with a blend of NRM
and RED. They were also taught how to link the practical work conducted in school gardens/school farms as part of
the lesson that compliments the theory done in classroom rather than looking at it as just a mere task to generate
farm products and income when sold.

Fifty four trainers of trainers (two teachers at each school) were trained in pedagogical approaches in order for them
to teach their colleagues at their respective schools. Participants agreed on NRM & RED topics to be covered and
schedules regarding when the training should be done especially during school holidays. They agreed to include all
the teachers at both lower and upper levels of primary school other than focusing on with upper levels only.

The second draft of the curriculum was multiplied and distributed to schools. A total of 543 (279 for lower primary
and 426 for upper primary) copies were given to teachers, while 18 copies were given to District Education
Directors who are responsible for monitoring the implementation of school curriculum and pedagogy testing.

The utilisation of credit-fund was also part and parcel of the process to enhance the practical implementation of this
curriculum. All FOFI schools did not only open bank accounts but also started depositing money on these accounts
for both production and credit-repayment purposes. So far ........ amount has been banked. During this reporting
period teachers and headteachers were trained in financial management and reporting. Various reporting tools were
developed during the training process; as shown in Annex This activity will be done during the next reporting
period.

The project contacted NCDC as co-facilitators of project curriculum development to go and monitor the application
of the teaching methodology of the new curriculum at all the 27 pilot schools. The purpose of the exercise was to
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monitor the application of the teaching methodology of the new curriculum; identify and record teachers strong and
weak points in for technical guidance; advise the project field staff and school heads on how best they can monitor
the implementation of the curriculum at school level. The professional perspective focused on preparation of
schemes of work, lesson plans, linking theory and practical work and handling of simple farm records concurrently.

The NCDC team visited project schools and discussed with 375 school teachers out of 525. The difference looks
big just because some teachers did not attend the discussion as they remained in classes with children at school.

a) 98% agree that the new curriculum is integrated in the existing curriculum of” elementary science and
technology” as it is reflected in the scheme of work at individual schools

b) 76% of school teachers testify that school children have had some knowledge on the five components in
the new curriculum (e.g NRM, Agriculture and animal husbandry, Nutrition education and Rural enterprise
development)

c) 96% of teachers testify that the content of the curriculum is on the level of intelligence of primary school
going children and follows the logical elevation of classes.

d) The team discovered that 73% of school teachers give more of theory than practical which is the reverse of
project intentions

e) 62% of teachers testify that school children like outdoor lessons especially the practical part of it

f) 22 schools out of 27 lack kitchen structures and this has lead to poor practices on Nutritional Education
especially during the rain seasons.

Major problems encountered by teachers during the testing of the curriculum
» Limited time for lesson preparation especially the practical
*  The timetable of the existing curriculum only allows 30 -45 minutes in a week were whereas the new
curriculum requires time for practical for each lesson everyday.
»  Limited number of agriculture tools in relation to number of children
»  The difference that occurs between school time table and agricultural seasons. This hinders practicing in
the right time for individual lesson.
Recommendations made by NCDC team:
»  Encourage outdoor classes to have theory and practical at once
»  Build kitchen structures for hygiene purposes and protect improved cooking stoves against rain.
» Increase the number of agriculture tools for individual school
* Intensify teacher’s trainings in NRM&RED techniques and competence approach methodologies

03. Provide "Credit Fund" to each pilot school in order to enable schools to establish demonstration plots,
wood lots, market gardens and other complementary farming component that concretely show the
relationship between soil, plants and animals.

Project field staff together with the Government Agriculture technicians worked with the schools’ project teams as
they provided technical support in developing more credible project proposals and submitted them for funding.
Many more quality projects were approved in the 2" part of the year. These are shown in Annex 6

The project’s field staff facilitated the project funding process by having all school project proposals checked and
approved at sector, district and project level. The schools also continued to request for money transfers for the 2™
instalment of the already funded projects that were in the process of implementing school action plans. This was as a
result of fulfilling the proper justification procedures.

The project’s field staff did facilitate the schools to have a regular and timely financial reporting in order to qualify
for project advances in consonance with planned activities. Financial reporting tools were provided to individual
schools for easy reporting attached find the format. These are shown in Annex 5

Up to now all schools have two bank accounts: (i) one is to receive money from CARE whenever the credit-fund
instalment is transferred to the school; (ii) the second is one where all monies accrued from farm sales is banked and
is known as Production Account. Opening of reimbursement account at each school was not done due problems
related to the new restructuring education system in the country.
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This reporting period saw a number of policy changes and restructuring within the ministry of education that
culminated into transfers of teachers and headteachers. In the middle of the year the ministry dismissed many
unqualified teachers, expecting that these would be replaced by the qualified ones. As a result of the now popular
‘performance contracts’ locally known as Imihigo, some headteachers who do not meet the expectations of the
districts’ target are either transferred or dismissed. Towards the end of the year, the government announced the shift
to the 9-year basic education policy (instead of the 6 years of primary education) as part of the education for all
drive. The decentralised government authorities spent some time to explain all these changes to the headteachers,
teachers, parents, and communities in general. It created a cloud of uncertainty in schools especially among the
staff. Therefore the FOFI project staff was cautious to avoid rushing into opening bank accounts for credit
reimbursement so quickly when the signatories to these accounts were not sure of their security of tenure, either at
the school level, or at the sector or district levels as members of the steering committees. However as soon as dust
settles and new staff are in place or old ones are confirmed in their positions, these accounts will be opened and
sustained actively in the next reporting period.

As explained above no reimbursement has been done. However, the FOFI field staff do closely monitor the
operations of the two account referred to. On account one, the credit fund not yet utilised is $ 20,152.42 while the
amount already spent is $ 110,368.75 out of $135,000. The amount so far banked on Production Account is
equivalent to $ 16,558. See Annex 4

04. Facilitate the organisation of school exhibitions/ visits with participation of rural entrepreneurs and
progressive farmers from school neighbourhood

The collaborative relationship that exists between FOFI staff made it possible for local authorities to invite CARE to
be represented at the regular District Joint Action Forum meetings. It is during these meetings that decide on which
activities to include in their annual district development plans. FOFI Project staff and CARE in general are happy to
see that most of its activities are taken whole sale for inclusion the District development priorities. FOFI NRM &
RED activities done at school attract local authorities to develop collaboration with pilot schools. Some local
authorities have taken initiative to provide security for FOFI activities during holidays and at night at a time schools
are off-session. This is attributed to the good collaboration that exists between schools and local authorities.

Three school exhibitions were organised across all schools. The school partners, parents and PTAs and local
authorities have been supportive. Rural entrepreneurs and progressive farmers from the school neighbourhood have
been actively involved in the exhibitions.

The District and Sector Agricultural technicians take pride of being associated with FOFI activities in schools.

05. Monitoring of school action plans and pedagogy implementation with involvement of all
school partners (PTAs, local government, Youth councils, etc.)

The project field staff organised training to partners who included Head teachers, Directors of Education, PTAs on
specific SAP activities, planning monitoring and evaluation aspects. The first training session of TOTs reached 54
participants of whom 65% were women. The second session organised by TOTs involved the rest of steering
committee members.

This increased partners’ greater understanding project long term goal and objectives. The role of each partner was
again emphasized particularly because various levels have to link with one another to make the whole
implementation and monitoring process a success.

The project field staff also trained the school headteachers, 2 PTAs representatives, and 2 teachers charged with
project activities at each school on the reporting systems, procurement procedures, justification of project advances
and financial reports. Each headteacher has a format for reporting.

06. Organise intra-school and inter-school and inter province competition in NRM/RED related
activities

Intra school competitions were organised in all schools. The project staff first developed terms of reference for the
school competition. The competition themes were made clear and the budget was made for prizes to successful
winners. Then the program for the competition was set with a list of evaluators. The events were attended by the
District Education Directors, PTA committees, teachers, parents, Agriculture Technician at sector level and non-
FOFI participating school heads. Each category the above members is represented on the Board of competition
evaluators.

Competitions between schools did not take place as was planned due to the long cascade period/process taken by

training of teachers done by the TOTs whom the project had trained to do training of their peers in schools where
they are based. This activity will be done in the next reporting period.
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07. Facilitate exchange of experience between non-participating and pilot schools

All the schools did bring together and facilitated contacts between PTAs and local government members with PTAs
and local government of non-selected schools in the Districts. Some of the non-selected schools have begun
showing keen interest in starting up FOFI activities in their programmes. It serves a good purpose for the project
because they are already on the steering committee meetings as ex-official members. This helps them to keep track
of the evolution, transparency and maturity of the organisational management processes and procedures in FOFI
project.

The project steering committee visited 3 neighbouring schools among those that had earlier been identified to have
shown interest during the selection of FOFI schools (81schools for the whole project). Based on already existing
selection criteria, the steering committee selected one out of three (i.e. one more school in addition to the current
pilot schools. So far 27 schools have been identified to access the $ 5,000 in the next cohort.

The project invited selected non-participating school headteachers to project meetings, trainings, school
competitions and school demonstration gardens for initiation. This is aimed at paving the way to revolve the credit-
fund that will accrue from the project schools’ reimbursements and be gradually given to the next cohort of 27 new
schools that will follow the project pilot schools and for further sustainability of FOFI project.

In all meetings held, the local authorities promised to continue providing support to non-participating schools in
Project. Using their own resources and initiatives, the non-participating schools have started imitating what FOFI
schools are doing. The FOFI schools are conscious of credit fund repayment because they know that it is not a free
gift. The FOFI schools testify that the investment in NRM and RED activities are profitable.

08. Document and present lessons learnt at national level

During December 2008 a consultant was hired to collect data, compile and document work already done at all FOFI
schools on school progress todate highlighting lessons learnt. The starting date for this assignment was set for
January 2009. This is the documentation that will be presented at national level. It will also be a time to make the
participants aware of the project phase-out strategy underway. All this will be featured in the next reporting period.

09. Refine curriculum / pedagogy annually based on lessons learnt and facilitate scale up of the
initiative at national level

The updated curriculum and pedagogy currently under the testing process was prepared with involvement of all
relevant stakeholders. The inputs of this product were from the annual lessons learnt and recommendations from the
field as well as NCDC observations.

10. Collaboration with stakeholders

During school open days, cross visits, competitions, and exhibitions, project schools established potential local
markets for their products in and out side the school. On all these occasions the surrounding communities bought
produce from the school farm. Such products include tomatoes, carrots, onions, cabbage, Irish potatoes, maize,
beans, passion fruits and milk.

The project organised open days at the end of each school term. This is when most of parents and communities,
come to see their children’s academic performance. The children take advantage of these events and stage school
competitions to display what they do in FOFI project at school. After comparing their production yields with those
at school, some parents got impressed and gave money to teachers requesting for seeds of such high yielding
varieties of crops. Similarly, neighbouring communities of some schools where exotic bulls are kept, eg. Rusebeya
Primary school; bring their local cows to those bulls for mating to upgrade their livestock.

11. Establish young farmers clubs in schools to promote NRM & RED initiatives

A total of 66 clubs were established in schools. Those related to environment, and agriculture are 54 while the
nutritional education related clubs are 12. Each club has an average membership of 25 pupils with 53% girls
representation. Available statistics in FOFI schools indicate that women teachers are more in number (58%) than
male teachers. The female teachers took the lead in motivating girl students to be members of NRM clubs. The first
themes focused more on management of clubs and associations in general. This was followed by natural resources
management and conservation.
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The teachers and project field staff provided technical support to school clubs in by guiding them on how to produce
good NRM & RED focused art drawings, paintings, poems, plays and songs during the competition exercise. The
clubs produced informative and educative poems, drawings, plays and songs during the intra-school competitions
and scored high for the best prize awards.

13. Facilitate interaction between youth and primary school pupils involved in NRM / RED related activities
for cross fertilization learning process

The project facilitated exchange visits between students and rural progressive farmers and rural entrepreneurs. The
field staff in the different districts made good contacts with school partners, local authority and progressive farmers
to mobilize and organize them for school exhibitions and exchange visits. In the 1% cohort of pupils to visit
progressive farmers and entrepreneurs in the school neighbourhood, was deliberately picked to include more girls
particularly because the past trend of transition into secondary schools favours boys than girls. Thus the project
opens more chances for those who will be less fortunate to fall back into the countryside, to have more exposure to
the best farming practices.

Participants taught and learnt from each other as they shared their experiences based on what was being done on the
spot in individual schools with the aim to achieve project objectives. Demonstration of project initiatives at school
level to neighbourhood farmers, PTAs committees and communities, was purposely done to allow the transfer of
knowledge to happen and pave the way for replication at their own homes. According to teachers and headteachers,
some pupils have already expressed interest in being assisted to obtain improved seeds of crops such as tomatoes,
onions, carrots. Some progressive farmers have reported that pupils from neighbouring homes have approached
them to come and persuade their parents to demonstrate how modern farming can be practiced.

The District Joint Action Forum is a platform where all civil society organisations jointly share their development
programmes and experiences on best practices. In all areas where CARE operates, CARE was given a one year term
to chair the sessions. This has been an opportunity to present its replicable models including NRM & RED model.
Some members of the Joint Action Forum have visited the FOFI schools to learn about FOFI approach. Some of the
FOFI activities have been included in their District Development Plans.

14. Mid-term Evaluation

The project mid-term evaluation was done by a consultant who happened to be the same person that did the
baseline study for the project. He carried out the exercise from late April 2008 and submitted his draft report in June
2008. This process went through a series of participatory discussions involving teachers, pupils, parents, project
staff, and local authorities. In this investigation, a total of 6,569 (3633 male and 2936 female) respondents were
interviewed. Some answered questionnaires, while others held individual/group discussions with data collectors.
The mid-term evaluation report generated useful information and valuable recommendations.

The project received EC Monitoring Team in September, while a CARE Austria Monitoring Team also came in
early October 2008.

The combination of reports from these monitoring and evaluation teams gave a balanced view of the project’s
performance. Recommendations also helped the project to make adjustments in the logical framework and M&E
plan so as to improve the quality of work in the remaining part of the project life. As a follow up of the Mid-term
recommendations, the NCDC became more active in monitoring the curriculum testing throughout all the schools.
The EC and CARE Austria monitoring teams also helped the project to make the OVIs SMARTER and a more
gender sensitive logframe and M&E plan. These changes are going to be followed up on the ground and will reflect
better results in the project’s final evaluation.

15. Training of school teachers, PTAs, steering committee and FOFI staff on NRM & RED techniques

School teachers, PTAs, steering committee and FOFI staff were given training that was tailored their expressed
requirements. See Annex 7. Training modules were prepared and the training schedule fixed for all the teachers in
all the 9 districts. Training of the project staff focused on sustainable natural resources management as well as
results based management. The teachers appreciated the training but requested for one special session on simple
farm accounts in future.
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This section focuses on achieved results on planned activities

ERZ1: Participatory primary school curriculum integrating NRM and RED completed

1.1 Review with partners and stakeholders and redesign the new curriculum

The key partners and stakeholders had three separate meetings to review and redesign the curriculum that integrates
NRM & RED. These meetings gave rise to a refined 2™ draft of the curriculum that was sent to schools ready for
testing. The National Curriculum Centre (NCDC) accepted to take the lead while the other stakeholders gave their
inputs. The headteachers too played their role of following up the testing phase and regularly reported on the
progress of this activity.

ER 2: Primary school curriculum and pedagogy tested and enhanced to promote awareness and build
knowledge and skills in NRM and RED
The schools

2.1 Facilitate development of learning materials

The learning materials were developed taking into consideration the level of the learners. The application of these
materials assimilation of knowledge required to be pre-tested. This type of pre-testing helped the adjustment of
language level and refinement of illustrations.

2.2. Provide teaching/ learning materials

The teaching learning materials were distributed to reach all FOFI teachers (two teachers per school). Twenty two
schools were assisted to build their simple kitchens to make nutritional education more meaningful and interesting.
The project and the parents had a shared cost to have the structure complete in each of the 22 schools that did not
have the kitchen facility.

2.3. New draft of curriculum and pedagogy tested an enhanced
2.3.1. Organise training of teachers on teaching methodology issues

The training was attended by 470 out of 540 teachers (i.e.87%) of whom 283 were women. This training
concentrated a lot on preparation of schemes of work and lesson plans that combine theory and practical work. It
was a strategy for teachers to demystify the mindset they earlier had that they could not find enough time on the
timetable to handle both aspects of theory and practical work simultaneously. They themselves expressed
satisfaction about the training package they received.

2.3.2. Monitoring the application of teaching methodology of the new curriculum

NCDC which lead the curriculum development did go round all schools to monitor how the application of teaching
methodology was being effected. During this visit the teachers and headteachers gave their impressions and
suggestions. Basing on the NCDC monitoring report and recommendations, the following findings were put
forward:

»  Encourage outdoor classes to have theory and practical at once

»  Build kitchen structures for hygiene purposes and protect improved cooking stoves against rain.

» Increase the number of tools for agriculture, enough for the pupils in a class

* Intensify teacher’s trainings in NRM&RED techniques and competence approach methodologies
FOFI shared these with partners in curriculum development process. These will inform the final version that will be
submitted to the Ministry of Education.

2.4. Provide "Credit Fund" to each pilot school in order to enable schools to establish demonstration plots,
wood lots, market gardens and other complementary farming component that concretely show the
relationship between soil, plants and animals.

2.4.1. Provide technical support to schools in order to submit project proposals

The number of well prepared school project proposals increased considerably after this technical support was
offered. By the end of this reporting period, 92.14% of the total credit-fund had been requested and dispensed
compared with 72.57% that was reported by midyear. The more technical support given, the more credible project
proposals are prepared.
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2.4.2. Facilitate funding process of school project proposals

The justification of expenditure speeded up with minimum error compared to earlier periods.

2.4.3. Facilitate school financial reporting system

Financial report formats were developed and used. This eased the submission of financial reports on time and
reduced delays.

2.4.4. Facilitate the opening of new Account for the school credit reimbursement

Only production accounts are operational. The schools are ready to open credit reimbursement accounts as soon as
the situation of uncertainty clears.

2.4.5. Monitoring of credit reimbursement by pilot schools

No credit reimbursement has been done yet. All the money has been deposited on the production accounts.

2.5. Facilitate the organisation of school exhibitions/ visits with participation of rural entrepreneurs and
progressive farmers from school neighbourhood

2.5.1. Facilitate contacts with school partners and local Authorities

FOFI NRM & RED activities done at school attract local authorities to develop collaboration with pilot schools.
Some local authorities have taken initiative to provide security for FOFI activities during holidays and at night at a
time schools are off-session. This is attributed to the good collaboration that exists between schools and local
authorities.

2.5.2. Organise school visits/exhibitions

Whenever important visitors come to visit the district or sector, they are always shown around to see FOFI schools
as attractive centres of excellence. The progressive farmers’ long experiences and knowledge were shared with
schools and have also had some lessons to give to the progressive farmers likewise during exhibitions occasions.

2.6. Monitoring of school action plans and pedagogy implementation with involvement of all
school partners (PTAs, local government, Youth councils, etc.)

2.6.1. Organise training on Monitoring & Evaluation aspects to Headteachers, Directors of
Education, and PTAs

The more training sessions given on project implementation, monitoring and evaluation steering committee
members got more management skills and become more transparent and accountable. This is shown by the quality
of narrative and financial reports they submit.

2.6.2. Facilitate school reporting system

The participants in the training sessions on reporting system contributed to the development of reporting tools and
owned them since they were part of the process.

2.7. Organise intra-school and inter-school and inter province competition in NRM/RED related
activities

2.7.1. Facilitate intra-school competitions

Only intra-school competitions were organized and prizes were awarded to winning teams, classes or individuals
pupils. These competitions made children develop more creativity and understanding of NRM & RED aspects. They
generated various types of teaching aids as illustrations in classrooms. NRM & RED activities arouse interest in
children in different ways. The following story is one of them:

Musabyimana Odette a teacher at Bitenga Primary school said : *“...a pupil called Kabayiza Celestin approached
the school Headmaster and expressed his problem requesting for a plot of land where he could grow vegetables and
sell them for his own benefit as an individual in order to raise money to help him buy school requirements which his
parents had failed to provide.

The headmaster gave him a small garden the size of 10 m x 10 m. The pupil was very happy. He started preparing
this small plot of land. He also approached his class teacher and asked him to assist and give him Amaranthus
seeds, cabbage, and tomato seedlings. He divided his plot into small seed beds. Celestin planted the amaranthus
seeds and transplanted the seedlings and placed each of the crops in separate beds.”
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The teacher continued to say: ““........ each morning before starting class lessons, Celestin always attended to his
baby plants by watering them and provided some mulch to the cabbage and tomatoes. He also remembered to do
watering every evening before going back home. One interesting observation, was that five of his peers (3 girls and
two boys) emulated him after noticing good looking crops in Celestin’s garden. They asked their teacher for seeds
to go and plant at their homes. This team of six assisted Celestin to look after his garden at school every evening.
He in turn paid a visit to his friends alternately during weekends. In their work they always approached the teacher
to help them whenever they noticed any unusual signs on their crops. The teacher was always supportive. Another
development was that an agricultural extension staff in Mukura sector, got impressed by the children’s efforts and
helped Celestin to get a bigger piece of land in the neighbourhood.”

“FOFI project may come to an end but its activities will remain’” said Musabyimana Odette.

2.8. Facilitate exchange of experience between non-participating and pilot schools
2.8.1. Identify and contact neighbouring schools

The project started as FOFI initiative is now expanding at a faster rate than was envisaged. Some of the non-
participating schools are using their own resources to replicate FOFI activities on their own without much external
support. The cluster schools surrounding FOFI project schools are picking up the initiative very fast and FOFI
practices are spreading like wild fire.

2.9. Document and present lessons learnt at national level

Collection and compilation/documentation of lessons learnt is currently ongoing. All the major stakeholders are also
giving their inputs. Basing on lessons learnt from the partner organisations, local authorities, progressive farmers,
schools, communities, they should help the project to improve and or make desirable changes. One important worth
noting is that most of them are committed to come readily with their contribution of ideas. This is a way we hope to
obtain a sustainability of FOFI initiatives. Exit Phase is planned to clarify this situation. The enthusiastic learners in
the neighbourhood will take best practices form action centres.

2.10. Refine curriculum / pedagogy annually based on lessons learnt and facilitate scale up of the
initiative at national level

Up to the end of the year the curriculum document being used in schools is near final. The very final version will be
done in the next reporting period. This is because the last report from NCDC’s monitoring of the new curriculum
application in schools is yet to come.

ER#3. Linkages and collaboration between targeted schools and PTAs, communities and local authorities are
strengthened and better promote NRM & RED methods and techniques in rural area

3.1.1 Identify / understand potential markets in business relations between project schools
and communities surrounding schools

Some headteachers say: ““.... the products from the school garden/school farm have an assured permanent market
all the year round. That is why we are committed to the cause of FOFI.”” There is a strong school-community
linkage and collaboration.

3.1.2: Facilitate school open-days to highlight students' NRM and RED activities in pilot

Schools
Open days were an opportunity of strengthening the collaboration between pupils and parents; parents and schools,
communities and schools; schools and local authorities; schools and specialized institutions. Each of these entities
has a role to play in serving as an agricultural extension agent

3.2 Establish young farmers clubs in schools to promote NRM & RED initiatives
3.2. 1: Identify young farmers club members in schools
The Young farmers Clubs have already started playing a very active and visible role of spreading the FOFI gospel

both in schools and communities around the schools. The young farmers’ clubs have demonstrated a strong sense of
creativity and innovation.
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Habimana Claude, Nyirahabimana Hellen, Sindayig&yeene,
Nyramana Rahab all members of Utunyange Club, s&nga
Primary School in Rutsiro District, demonstratedeith new
innovation of producing an improved-stove made ofita
banana corm and worked and clay. Here In the photo

Habimana the Chairperson of the Utunyange Clulxjsianing

how the improved saves fuewood taking only oneefieewood
at a time. He said: ..."it is easy to make, usedaghmaterials
readily available locally everywhere; they proteabur

environment because the less trees you cut fewéiod, the
more you allow to grow. Many people waste this tyde
resource when it can be transformed into a useafodipct.”

3.3 Facilitate interaction between youth and primay school pupils involved in NRM / RED related actiities
for cross fertilization learning process

The exchange visits have been useful in motivathilyiren to take farming as a profitable occupati®ural
progressive farmers and entrepreneurs have gaitwedram FOFI schools. However more importantlypps have
been inspired by the rural progressive farmersruolate them in terms of choice of lucrative entisgs in their
contexts. There is meaningful transfer of knowledgth ways.

2.3 Please provide an updated action plan

Action Plan is attached in Annex 1.

1. Partners and other Co-operation

1.1. How do you assess the relationship between the foampartners of this Action (i.e. those partners
which have signed a partnership statement)? Pleaspecify for each partner organisation

The relationship between these partners and thiegbris still good although some of them were ratslew in
accomplishing their key task of preparing the téagimodule during the first part of the year. Hoeein the 2°
part of the year, they pulled up their sleeves esmpleted the draft of the teaching module. This wsed during
as a package during the teachers’ training sessions

- NCDC - National Curriculum Development Centre (amtpof the Ministry of Education) has been very
cooperative and active in the production of tRedfaft and 2 draft of the curriculum. It has also developed a
format for the specialized institutions to follow they write the teaching module for schools. Rty the
project mid-term evaluation’s recommendation, NCB&ively did monitor the application of the teaahin
methodology of the new curriculum in all schools.

- ISAE - Institute Superieur d’Agriculture et d’ Elege: is the most equipped tertiary institution gfieulture
and better suited to prepare teaching moduleseirstibject. This institution has always been repiteskand an
active in partner meetings whenever called upore ddlivery of the teachers’ was finally done andienthe
training of teachers possible.

- REASON (local NGO, Environment Services Organizatietwork): the institution has long experiencehwit
environment services in schools and had promisedvadked very closely with other partners to take
environment awareness to schools and communities Partner regularly participated in project partn
meetings. Its chapters of the teaching module werpared and submitted to the project managemeinivare
pieced up together with the other partners’ workdmplete the teachers training package.

1.2. How would you assess the relationship between youwrganisation and State authorities in the
Action countries? How has this relationship affectd the Action?

The following state authorities were involved i thction:
Ministry of Education - MINEDUC
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